
1

Save the Children

TAMPERE MOTHER AND CHILD HOME AND SHELTER ASSOCIATION
FEDERATION OF MOTHER AND CHILD HOMES AND SHELTERS



2

Copyright © 2020 Save the Children, Federation of Mother
and Child Homes and Shelters,

Tampere Mother and Child Homes and Shelters, and the authors

ISBN: 978-952-7112-53-3 
ISBN: 978-952-7112-54-0

ISBN: 978-952-7431-00-9  

ISBN: 978-952-7431-01-6

Suomen Uusiokuori Oy

Text: Children aged 7–12 years in the developer group,

Tiina Muukkonen, Development Manager, Federation of Mother and 

Child Homes and Shelters,

Hanna Tulensalo, Development Manager, Save the Children Finland

Photos and layout: Eevi Konttinen

Graphics: Johanna Vuorenmaa, Hehku Visual

Reetta Kalliomeri, Project Planner, Save the Children Finland's Strength 

from Everyday Life (Arjesta voimaa) project,

Anne Tiainen, Violence Worker, Tampere Mother and Child Home and 

Shelter Association/Puhuri Family Corner,

Save the Children

TAMPERE MOTHER AND CHILD HOME AND SHELTER ASSOCIATION
FEDERATION OF MOTHER AND CHILD HOMES AND SHELTERS



LESSONS LEARNED FROM AND WITH CHILDREN 28

READY, STEADY, GO DEVELOP WITH CHILDREN! 39

CONTENTS

FOREWORD 4

THE CHILD'S POSITION IS STRENGTHENED 6

WHAT IS THE DEVELOPER GROUP AND WHERE DID WE START? 5

DEVELOPMENT OF ACTIVITIES WITH CHILDREN 13



4

-Young and particularly vulnerable children have 
l itt le opportunity to participate in the 
development of services. For them, the right of 
children to be heard in all matters affecting them 
is poorly realised. The children's developer group 
described in this handbook is one way to give 
voice to children and to value children's 
knowledge.

The first point of the strategy of the Federation of 
Mother and Child Homes and Shelters is that 
“experience experts are actively involved in the 
development and influencing of activities”. This 
point is of the utmost importance, and this 
publication, in terms of its subject and content, is 
perfectly in line with that core principle. Children 
who have experienced violence are the narrators 
of this publication. They explain how they can act 
as experience experts and developers of 
operations. It requires the help of adults, including 
professionals, and this publication serves as a 
guide for professionals to set up developer 
groups made up of children who have 
experienced violence.

The children involved get to teach us adults this 
time. They explain how to listen to them and how 
participation becomes just right, just for them, for 
children who have experienced violence.

It was deemed wise to bring together the 
common interests of our organisations in 
strengthening the participation of children and 
preventing violence. This gave rise to the idea of a 
children's developer group, which helped us learn 
a lot from children about how we can develop 
things with children and how children can be 
involved in many stages of development.

Strengthening children's participation and 
reducing violence against children are important 
goals in Save the Children Finland's programme 
strategy (2020–2022). One aim of the strategy 
period is to create new, child-friendly operating 
models, especially for dealing with young and 
vulnerable children and for listening to their 
experiences of violence.

The thoughts and comments expressed by the 
children in the group are recorded in the 
handbook as direct quotes. In addition to these, 
Reetta and Anne present the children's wishes, 
opinions and thoughts on the activities in many 
different places.

The authors of this publication and the 
instructors of the children's group, Anne and 
Reetta, were skilled listeners and recorders.

A lack of preconceptions about children based on 
a philosophy of positive recognition helps to see 
children more comprehensively than just through 
experiences of violence. Children must have the 
opportunity to express their unpleasant 
experiences and receive the necessary 
protection and care. In addition, children have the 
right to be seen as whole persons, as children 
whose lives include not only worries but also joy, 
successes and nice things. Children also have the 
right to express their concerns without having 
adults define those on their behalf. All of these 
must be discussed with the children by adults. In 
the children's developer group, these were 
important points of departure.

Child orientation never means disconnecting the 
child from their important people, but rather 
seeing the child as an individual who is always part 
of a community. The adults who are important to 
children play a key role in helping them. The 
involvement of parents was also an essential part 
of the activities of the children's developer group. 
The child's loved ones are in the first circle when 
taking the children's information forward. In 
addition to the children, Anne and Reetta, we also 
give thanks to the parents, who were an 
important part of the children's developer group. 
They gave permission for the work, heard the 
children's messages and were able to appreciate 
them.

We hope that this publication will encourage 
development together with children.

Tiina Muukkonen and Hanna Tulensalo
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We assembled a children's developer group to 
learn what things and practices bring hope and 
security to children and how to take this into 
account in services for families. We invited 
children aged 7–12 who had experienced 
domestic violence and received help in 
processing it to join the developer group. We met 
with the children of the developer group seven 
times in 2019 and 2020.

Together with the children, we wanted to 
learn more about three things:

3. How can children be included in the 
development of services?

1. What are the things that bring safety and 
hope to a child's life?

The developer group was carried out jointly 
between Save the Children Finland's Strength 
from Everyday Life project and the Tampere 
Mother and Child Home and Shelter Association.

2. What is a successful meeting between a child 
and an adult like?

In addition to learning from children, it was 
important for the developer group that children 
were able to share peer experiences with each 
other, influence matters that are important to 
them, and have positive experiences.

In this publication, we first describe what guided 
the activities of the children's developer group. 
The Convention on the Rights of the Child 
obliges and directs us to act in the best interests 
of the child and to protect children. The change 
in the perception of children and domestic 
violence has also had an impact on how the 
children are interacted with at work. Thanks to 
the change that began at the end of the 1990s, 
children are no longer seen as extensions of the 
parent in the violence services, but instead are 
given their own appointments and space and are 
allowed to deal with matters from their own 
perspective.

Our cooperation to strengthen the position of 
children who have experienced domestic 
violence dates back to a 2010–2011 documen
tation project, where we examined the change in 
the position of children who had experienced 
domestic violence in the Tampere Mother and 
Child Home and Shelter Association's work with 
children. The documentation project led to the 
creation of the Living Diary (Elävä Päiväkirja), a 
work that describes the change in the child's 
status in the domestic violence work of the 
Tampere Mother and Child Home and Shelter 
association. This cooperation was a good starting 
point for the developer group of children who 
have experienced domestic violence. The biggest 
thanks for this publication in your hands belong to 
the six children who participated in our 
developer group, also known as the “Magic 
Walruses”.

-

The publication was written by adults, but 
inspired by children. Our developer group, made 
up of children who had experienced domestic 
violence, is an example of a way to consciously 
include children's voices in the development of 
services. We see children who have experienced 
domestic violence as active actors and people in 
need of protection, as individuals and family 
members, as clients and developers of services 
and, above all, as children and citizens. Through 
their experiences, the children have special insight 
in the development of violence services and the 
prevention of violence.

With thanks for the wisdom of children,The perspective of positive recognition is 
important in order for the child to be seen as a 
whole person and as themselves. In this way, 

experiencing violence does not define the child as 
a person. After these, we move on to describe the 
activities of the developer group. Finally, we bring 
together the lessons learned from the children. 
The thoughts of the children in the developer 
group are provided alongside the text throughout 
the publication.

Anne Tiainen and Reetta Kalliomeri



In the development of services, we must always 
stop and think about how to find and identify 
children in need of help and protection, and how 
children can independently seek support and help 
for themselves. We need services in which the 
children have permission and opportunities to 
process their experiences alongside their 
parents.

The UN Convention on the Rights of the Child 
obliges us to listen to children and to take 
account of their views at a level appropriate for 
their age. Furthermore, the Convention obliges 
us to protect every child from violence. Violence 
is a serious violation of the rights of the child, 
which always affects the child's well-being and life. 
It is our task as adults to prevent all forms of 
violence against children and to offer indivi
dualised support to children whom we have failed 
to protect. The Convention on the Rights of the 
Child guides all work with children. It also served 
as a basis for our developer group.

-

said child in our developer group.

In order to better prevent violence against 
children and to help children who have been 
victims of violence, it is important to listen to and 
understand their diverse experiences of violence 
and what, from a child's point of view, helps after 
difficult experiences.

If adults do not offer children the opportunity to 
speak about their experiences, children cannot be 
seen and do not receive help.

6

“Not everyone can even talk to their parents. 
Where can the child get help, then?”

“That they can talk about everything.”

“Right to play.”

“To feel that you're good and beautiful.” 
“You have the right to make friends.”

“Children don't know enough about those rights

“They don't have to be afraid.”

or what to do if they don't get them in their own life.”

“You have the right to be yourself.”  

THE PROTECTION AND PARTICIPATION OF CHILDREN IS BASED ON THE 
CONVENTION ON THE RIGHTS OF THE CHILD

19. Children must be protected from all forms of violence, abuse, neglect or negligent 
treatment, and maltreatment.

12. The child shall have right to express his or her views freely in all matters affecting the 
child, the views of the child being given due weight in accordance with the age and 

maturity of the child.

WHAT KIND OF RIGHTS SHOULD CHILDREN HAVE? CHILDREN OF THE DEVELOPER GROUP RESPOND: 
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Anu Huovinen's 2017 licentiate thesis Perheväki
valtaa kokeneen lapsen identiteettikertomukset 
(Identity Stories of a Child Who Has Experienced 
Domestic Violence) shows clearly that children 
often do not have the opportunity to tell about 
their experiences of violence. However, every 
child should be allowed to tell about them, and 
they should feel that telling is worthwhile and will 
bring them help.

-

The strengthening of the position of the child is 
due to a change in the perception of children and 
domestic violence, an increase in information and 
understanding, and accumulation of experience of 
working with children. It is about attitudes, skills 
and shared experiences with children. Today, for 

example, the non-institutional service unit of the 
Tampere Mother and Child Home and Shelter 
Association has a special form of work for 
children, child work, for which two employees 
have been appointed. In addition to this, work will 
also be carried out strongly with parents. Over 
the past ten years, progress has been made, in 
particular, in creating safe participation and in 
gaining a better understanding of children's multi-
sensory narrative. This is illustrated, for example, 
by the creation of the children's developer group 
and the increasing work with children under the 
age of three and their families. Children's special 
knowledge and experience of services and their 
life situation have been recognised as an 
important starting point for the development of 
activities.

The child's position in aid work has clearly been 
strengthened in our society during the 21st 
century. This has also happened in the work 
against domestic violence by the members of the 
Federation of Mother and Child Homes and 
Shelters, of which the children of our group have 
experience. The Time for the Child (Lapsen aika) 
project, launched by the Federation of Mother 
and Child Homes and Shelters in 1997, served as a 
springboard for a new kind of aid work, child 
work, aimed at children who have experienced 
domestic violence.

However, working with children cannot be taken 
for granted. The needs of adults still easily 
outweigh the needs of the child, and it may be 
easier for an adult worker to reach and 
understand the experiences of an adult than 
those of a child. A child's story is still not on an 
equal footing due to the narrator's age and 
narrative style, and it was not heard at all in some 
of the meetings described by the children. There 
are also children whose experiences are still not 
being heard and who are not receiving help.
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-For us, positive recognition in work with children 
means, above all, the child's opportunity to be 
seen as themselves and as a whole person, 
through the child's own resources, strengths and 
abilities, as well as through the needs of care and 
support. Positive recognition is a working 
approach, attitude and perspective that has been 
developed by Tampere University for more than 
ten years to meet and support children. Through 
positive recognition, we can strengthen the child's 
self-esteem, participation and well-being through 
everyday encounters in different communities 
and services.

It is not a method or a tool, but rather a 
perspective and an attitude from which to act. 
This perspective has been applied in the pilots of 
the Strength from Everyday Life project of Save 
the Children Finland; in them, we also learned 
from children what it means in practice.

Read more about positive recognition:

 Finnish Youth Research Society – Positive 
recognition

 Tampere University – Positive recognition

positive

problem

I matter

This is important
I can do it!
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Children remember best the moments when 
people wanted to get to know them, they were 
consulted and their strengths and needs for 
support were taken into account and seen as they 
experienced them. This was also confirmed by the 
children of our developer group. Children also 
want adults to be themselves.

3. We support the child by strengthening 
their agency and peer relationships

By getting to know and recognising each other, 
we were able to offer each other support in 
the group. We offered support through words, 
gestures and actions. In addition, we made it 
possible for children to do something 
meaningful and to succeed, get to know each 
other and get reinforcement for what is good 
in each of them. The children also gave 
recognition to the adults in the group and to 
each other. We tried to create a group in which 
everyone can use their resources and abilities 
and reach their potential. We were moved to 
watch the children support, encourage and 
make visible the good in each other.

2. We recognise strengths, resources and 
needs for support and care as they are 
perceived by the child

It was important for us to get to know each 
child openly and without bias. We wanted to 
give the group members time and space to get 
to know each other. Children have similar 
experiences, but everyone's experience is also 
different and unique. We cannot say that we 
know each other thoroughly, but everyone had 
the opportunity to share what they wanted in 
the group. We deliberately left room for 
different ways of being involved and sharing. 
We showed genuine interest in the child's own 
experiences and initiatives and started from 
them.

1. We get to know each other without bias

By getting to know each child, we reached 
something in them for which they can get 
respect and recognition for themselves. We 
tried to verbalise the children's strengths and 
care needs for them and their immediate 
f am i ly. Through  the  d i scuss ions , we 
understood and gained insight on new things 
that are important to children and also why a 
particular thing is important to the child. As 
adults, we may sometimes underestimate the 
issues raised by children and ignore what is 

important from a child's perspective in helping 
and strengthening hope and safety.

In our children's developer group, activities in 
accordance with positive recognition were 
reflected in the following ways:
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“I got help there. I got to teach others
and learn from others.”

In our experience, when activities are developed 
with a child or a group of children, it is first and 
foremost a question of willingness to listen to 
children and to put the lessons learned from 
children into practice. Adults often have to make 
conscious efforts to ensure that children's 
perspective is not lost or deformed as it is taken 
forward. It is also a question of the perception of 
children: do we see children as having valuable 
knowledge and experience that we can learn 
from as professionals and as adults? In addition, 
we need knowledge and understanding of natural 
ways  fo r  ch i l d ren  to  pa r t i c i pa te  and 
communicate.

Development work with children must never be 
limited to listening to children's wishes or simply 
asking for feedback at the end of the activity. It is 
about a broader and deeper understanding of 
children's needs and listening to and taking into 
account multi-sensory narrative as part of the 
development of one's own work or work 
method. At the same time, the children receive 
information and the opportunity to participate in 
a dialogue with an adult, thus increasing 
everyone's understanding.

A child in the developer group summed up the 
group's activities very well:

The child's experience describes what we 
observed during the group's activities: help and 
development work should not be done in 
isolation. If you keep an open mind, things can 
come up in help work that can also be used to 
develop operations. When working together, the 
activities evolve to take into account the needs 
and wishes of children. This gives the employee a 
new understanding of how to work with children. 
The development activities must simultaneously 
support and empower children. In addition, it is 
always the task of an adult to help and protect 
children.

Workers who interact with children on a daily 
basis gain valuable experience in their normal 
work on what seems to work and what does not. 
They hear children's spontaneous wishes, see if a 
child gets excited or anxious, and notice when 
something moves forward. It is important to 
verbalise and compile such silent knowledge. In 
addition, it is important to give children the 
opportunity to systematically provide feedback 
on activities, including anonymously. It would also 
be great to look at the impact of help activities on 
children's lives in a research-oriented way, and to 
gain more knowledge from it for improving 
operations.
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-

-

Next, we will describe the progress of the children's developer group as a step-by-step process. We start by 
explaining how we prepared ourselves as adults, how we also offered the children the opportunity to 
prepare and how we got to know the children even before the group. After that, we will tell you what kind of 
things we did in the group and how we asked the children for feedback about the group. Finally, we will 
summarise the ways in which children's views were brought together and taken forward.

PREPARATION FOR THE GROUP

When working on creating the developer group, 
we held several joint discussions between adults 
about the goal of development activities and the 
ethical nature of the activities, especially their 
relevance, meaningfulness and safety. Our 
experience of working with children influenced 
things in the background. We needed to commit 
to the meaningfulness, relevance and safety of the 
activities right from the planning stage, and from 
time to time we had to stop and reflect on them 
with the children during the group's work. 
Otherwise, we could not have known whether 
the group was important, relevant and safe from a 
child's perspective.

1. The child had experienced domestic violence.

Preparation involves both the preparation of the 
employee and the opportunity for children to 
prepare for group activities.

4. The child's parent was also willing to make a 
commitment and to allow the child to participate 
in the group and to communicate in different ways.

The children in our developer group were 
selected as follows:

2. The child had received support for processing 
their experiences at least through the work of 
outpatient services.
3. The child was between 7 and 12 of age and 
willing to participate.

We deliberately decided not to eliminate children 
from the group with any other criteria; the idea of 
adults that chi ldren should be able to 
communicate and verbalise or be good at 
working in groups can sometimes exclude 
children who do not fit the mould. For us, the 
most important thing was the children's 
willingness to come join us.

what

meeting how

why

PREPARE
for the meeting

WORKING
with the child

Tell me
more...

GET TO KNOW
the child

REACH
the child's
experiences

ASK
for feedback &

evaluate together

That's
a good idea!

PREPARE
REACH

GET TO KNOW

ASK

WORKING



= We will gather in premises that are already 
familiar to the children. We will eat, play, talk, make 
art and listen to the children's thoughts about, for 
example, what has brought hope and safety to 
their lives and helps them.

Which adults will participate in the group?

Compared to previously arranged groups of 
children, our goals were new and different: 
learning from children and making the child 
perspective part of development and influencing. 
Also, we did not structure the group rigorously in 
advance. The themes and ways of doing were 
decided together with the children or based on 
the children's interest during the work.

= Developer group where adults learn from 
children. There are children in the group who have 
seen an adult due to the conflicts or violence of 
their parents.

What is the group?

Why is it being organised?

How is it planned to take place?

The initiative to organise the group came from 
adults. We had a desire to learn from the children 
and to consciously reflect on their thoughts and 
experiences so that we could know where the 
services already worked and where we could do 
better. We approached the families and suggested 
participating in the activities. Based on 
experiences of peer-to-peer activities, we 
believed that children would get joy and support 
from the group.

Before the group started working, we wrote a 
letter to the children and parents. The child's 

employee also contacted families who the 
employee thought would be interested in the 
group and benefit from participation in the group.

Preliminary information for children and 
parents

In the letter, we told the children the 
following:

= We want to hear your thoughts on helping 
children.

= Child worker Anne, who is already familiar to 
some of the children, and Reetta, whose job is to 
develop services and practices together with 
children.

16

“That the child can influence things.
Let the child choose sometimes!

Choosing together is best.”

Before the start of the group's activities, we asked 
the children and parents/guardians for written 
consent to film or photograph the works to be 
made in group meetings and take notes of the 
things the children told us for the development of 
the activities. However, everything was based on 
the protection of children's privacy, which is why, 
for example, videos of the children were not 
published on social media, where they might be 
exposed to unpleasant comments and children 
might be identified. In addition to the prior written 
consent, we asked for verbal permissions to film 

or photograph, for example, works of art in group 
meetings. If the child said no, we refrained.

We also made some notes on the children's 
narrative, and in those cases we checked with the 
children that we had understood things correctly. 
Writing down children's stories as they are is 
important in development work in order to avoid 
adult-oriented interpretations. We did not record 
information that the child's identity could be 
determined from or that the child did not want us 
to record.
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In the activities of the children's developer group, 
we paid attention to the following articles of the 
UN Convention on the Rights of the Child:

 Children have the right to express their 
views and opinions

How do we create a safe and respectful 
atmosphere for each child and in the group, and 
how do we support each child's right to express 
themselves? The children in the group are also 
different in their way of expressing themselves: it 
was easy and natural for some to talk about their 
exper iences , wh i l e  o thers  wanted  to 
communicate things through art, for example.

 Children have the right to protection

The right to protection is the foundation for the 
support and the work of the group. What are 
children's thoughts on protection and thoughts 
on what has protected them? It is also the duty of 
the adult to ensure during group meetings that 
the child is safe and to protect the child's inner 
sense of security and, if necessary, external 
security.

Passing on the information generated in the 
group is important advocacy work that children 
themselves have wished for. However, attention 
must be paid to ensuring that the child's privacy is 

protected. The identity of the child must not be 
disclosed to outsiders. It is also important to 
agree with the child in advance what information 
will be passed on to the parents. In the group, the 
children participated in events where the 
children's thoughts were shared with their 
parents; one such event was the art exhibition 
Hope and Security (Toivo ja turva) for invited 
guests.

 Children have the right to receive 
information

 Children have the right to privacy

In all activities with children, it is important to 
provide opportunities for meaningful activities. It 
is important to combine children's group 
activities with playfulness and activities that are in 
line with children's interests. In the developer 
group, the children shared an interest in animals 
and artistic and creative expression. Feedback 
revealed that the children wanted the group 
meetings to feature shared activities that the 
children were able to influence.

 Children have the right to play and art.

From the beginning of the group activities, we told 
not only the parents but also the children about 
what the group is, why it was organised and what 
kind of things were done there. The children were 
also told how we collected the lessons we 
learned from them and what those lessons would 
be used for.
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“We are nervous, too.”

Since we knew that domestic violence was a 
sensitive issue and many children were nervous 
about group activities, we wanted to schedule a 
personal introductory visit for each child and 
parent. The aim of the introductory visit was to 
listen to what the child thought about the group 
and to answer questions. The visits were also 
important because they helped us lower the 
threshold for participation. Each child also had a 
genuine opportunity to stop attending group 
meetings if the group did not feel good for the 
child.

“You can try it!”

“Would it help if your mum stays in the room 
next door the first time?”

A mobile survey during the first meeting, 
illustrated with the help of the Papunet image 
tool, proved to be a good way to map the 
children's views. The mobile survey provided a 
good basis for listening to the children's wishes 
and needs from the first group session onwards. 
The children were happy to fill out the mobile 
survey asking three questions:

 How do you feel about coming to the group?

 What is your favourite/least favourite food?

 What kind of things do you like?

“I don't remember much about the first meeting.
But I remember the survey. The child got to choose! That was good!”
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We did not plan a clear structure for the group 
meetings in advance, but we always came up with 
a theme and framework after the previous group 
meeting. We also reserved a variety of work 
equipment. Getting to know the children helped 
in planning meaningful practices. The structures 
supporting the group were created partly 
together with the children. During the first 

meeting, we used soft dice with images of 
different moods. The children asked us to use the 
dice at the beginning and end of each group 
session.

The group meetings accommodated a wide range 
of discussions based on both children's and adults' 
initiatives. In addition to the spoken word, we 
shared a lot of unspoken messages through art, 
gestures and silence. We learned that words are 
not always needed for others to understand our 
thoughts and feelings. At some meetings, we split 
up so that one adult met the children one by one 
in another room. This turned out to work well 
when we wanted the children to work alone on 
something or give feedback.

The developer group met a total of six times. 
After the group activities had already ended, we 
met again for a catching up meeting. Naturally, not 
all the children were able to make it to every 
group meeting due to, for example, the flu. We had 
originally agreed on three meetings, but already 
during the second meeting, the children asked if 
the meetings could continue for longer. Each 
meeting lasted 3–4 hours. The children felt that 
the group meeting duration was appropriate, but 
sometimes they would have liked to have stayed 
longer. This is reflected in one child's comment: 
“Maybe they were a little too short when we 
were having so much fun.”

The goal was for the group to be stress-free and 
easy to be in. The group meetings always had 
meaningful activities for the children. The adults of 
the group felt that the long duration of the 
meetings gave time to focus on various activities 
and just being there, and there was no hurry to 
get things done. In most cases, important issues 
from the point of view of the development of help 
work came up during free-form work. After the 
group activities ended, we were happy that many 
children mentioned unprompted that they had 
felt easy and light in the group. This is how a child 
described it: “I felt relaxed there!”

 creative activities, such as crafts and arts

 using the mood dice to express mood at the 
beginning and end

 discussions on what creates hope and security 
in life from the child's perspective.

 play or games

 a meal or snack

The adults strove to create a safe atmosphere in 
the group, one where everyone could act 
naturally and participate in the activities. This was 
always said aloud: you can tell us, you do not have 
to speak, there are no wrong answers, all ideas are 
important and worth saying. The adults brought 
to the group the necessary materials and catering, 
which took into account the children's wishes.

Each group meeting included



Some of the parents also worked with their 
children on intermediate tasks between group 
meetings. The intermediate tasks were, for 
example, to think together about things that bring 
joy and security to life. All the parents wrote good 
things about their child on slips of paper, which we 
put in 'strength boxes' decorated by the children.

These encounters between the children, parents 
and employees left a strong impression on the 
minds of many of the children.

We also told the parents about things we had 
discussed with the children as agreed with the 
children. The children and their parents received 
mutual recognition during the group activities. 
The children were also able to make visible what 
was important and valuable to them in the past 
and present. They also dared to take a little peek 
at dreams for the future together.

The children came to introductory visits to the 
group with a parent. In addition, parents 
participated in several group meetings, for 
example during meals or to watch videos of the 
children's thoughts at the end of meetings. The 
third group meeting was an art exhibition for 
parents and siblings, which featured the children's 
thoughts and works on the theme of hope and 
security.
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Role of the adult in the activity

Parents and siblings alongside the group

 

 

The adults were present, built on the children's initiatives and made their own initiatives on the basis of their 
own interest or observations they had made of the children. The adults asked the children open-ended 
questions and wondered out loud about what they saw and heard. The adults answered the children's 
questions, gathered the things the children told them and checked that they had understood things 
correctly. If necessary, the adults supported a child's participation or gave a child personal attention.

“You taught us teamwork. You listened and taught that everyone would be listened to.” 

“It gave me a boost and a good feeling 
when I heard the nice things

my mother and others had written about me.”

“Parent: Show the child how much
you love them! Take your child's side!”

“It's unnerving to see other parents.
But it's a good thing. Especially if the child is shy,

it's easier. Mum is the best protection.”



In addition to being peers, friendships began to 
form in the group. At the children's request, the 
theme of friendship was very central to the tasks 
of the last few meetings. Many of the group 
members became friends with each other, and 
they also communicated outside of group 
meetings. Notably, age differences did not prove 
to be a problem for the children.

From the first group meeting, it was clear that 
having peers was of particular importance for the 
children in the group. That was what left the 
biggest impression on many of the group.

We deliberately gave a lot of space for peer 
support. The children had very different 
experiences of violence and different relation
ships with their family members. Some spoke 
openly about their personal experiences in front 

of the other children, while others did not tell 
much about their own situation, but shared their 
thoughts about hope and security. It was 
important for the children to be able to decide for 
themselves whether or not to speak about their 
own experiences in the group. Some talked about 
children in general, and others talked about 
themselves. The knowledge that everyone was 
united by similar experiences created a space and 
an opportunity in the group to bring up 
unpleasant experiences and to receive under
standing and comfort from the others:

-

-
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From peers to friends

“You know that the others have experienced
equally bad things, or maybe even worse.”

“I'm not alone anymore!”
“This group brings me hope and security.”

“The police came to my home once.” 
“To mine too!”

“While you were in another room setting up those games,
we stayed for a while to paint. 

We talked a lot about everything. 
To know better about what had happened to the other.”

“This group is suitable
for children of all ages!”

“We have the biggest age difference,
but I feel that we have become the closest.”
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Progress of group meetings

During the group meetings, we tried and used a 
wide range of methods to share and reach 
experiences. When choosing methods, we took 
into account the children's interests and 
opportunities to communicate at their own pace. 
In addition, we took on board the children's 
suggestions. Since the meeting place was familiar, 
the children were also able to take their own 
initiatives: “Can I go get some silk clay? I know 
where it is!”

Shared moments of play and games, such as play 
parachute games, Twister and table football, as 
well as snack times, proved to be valuable 
moments for interacting and spending time 
together. The moments offered good oppor
tunities to get to know the others and contained a 
lot of joy.

-

Creative and artistic work was a key way of 
working on themes. At the very first meeting, all 
the children of the group asked for crafts and art 
activities. Between arts and crafts, we had many 
kinds of discussions.

We also did a path task. In advance, we glued 
pictorial symbols on cardboard for 1. parents' 
conflicts or violence, 2. the place where the family 
came for help, 3. the present in the developer 
group and 4. the future. We asked the children to 
tell, write, draw or express by gluing pictures what 
came to their mind first – feelings, people, things, 
actions. The children wanted to stop and describe 
their experiences of the help they had received. 
We did not press the children to look into the 
past or the future when we realised that not 
everyone wanted to. The task highlighted many 
things that the children remembered about the 
services, such as smiling adults, jam biscuits, play 
and games, Christmas gifts. They were small, 
meaningful things that had made the children feel 
that they were being taken into account and that 
they were important.

During the time we met together, we got to 
know the children while they made a painting 
about 'Something I want to tell you about myself'. 
The children's paintings featured animals and 
nature. While painting, it was natural to talk about 
the interests shared by the children.

first 
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During the  meeting of the group, we 
continued to get to know each other and deepen 
the theme with a painting task on hope and 
security. The children had been given a voluntary 
intermediate task to think about something that 
gave them a sense of hope and security in life. The 
children had with them objects and pictures of 
things that made them feel safe. In addition, the 
children made postcards for an adult of their 
choice who had helped them; in the postcard, the 
child described how the adult can help the child. 
At the second meeting, the children also 
decorated heart-shaped boxes, in which we later 
put their parents' and instructors' thoughts about 
each child's strengths and resources.

second The theme of the meeting was friendship, as 
requested by the children. We discussed 
friendship while making jewellery for ourselves 
and each other. At the group meeting, we also 
tested a series of questions that were in 
preparation and intended to be used in the 
services of the Federation of Mother and Child 
Homes and Shelters in the future to consult all 
children who have experienced violence and 
received help for it, and to find out whether the 
help of adults actually helped. It is important that 
the children think the questions work and reflect 
the effects that the children have experienced. In 
addition, the children brainstormed a video for 
adult educational events about things that bring 
them hope and security.

fifth 

At the  meeting, we delved deeper into 
things bringing hope and security through 
discussions, while decorating trees of hope and 
security for each child. In addition, the children 
spontaneously began to discuss the theme of the 
rights of the child by applying stickers on the 
rights of the child to themselves. We had the 
opportunity to discuss the rights of the child and 
how they could be realised in everyone's life.

fourth

At the  meeting, we organised an art 
exhibition for invited guests together with the 
children. This session also involved photography 
and tasty treats. In addition, the children, their 
siblings and parents worked together to create a 
work of art called Dreams for Life (Unelmia 
elämään).

third

The meeting was after the group 
activities had already ended, to catch up.

seventh 

The time we met, we took a trip to a petting 
zoo. The day included tasty treats, petting animals, 
swimming and drawing on canvas bags. Every 
member of the group got a canvas bag that the 
others decorated for them. This way, the pleasant 
shared memories of the group could be 
preserved in the bag. In addition, we collected 
feedback from the children verbally and with a 
mobile survey.

sixth 



The use of the mood dice became important to 
the children and was repeated at the beginning 
and end of each group meeting. It was an 
opportunity to talk about what kind of mood they 
came to the meeting and left the meeting in.

Some children gave a lot of feedback on their own 
initiative, while others gave it when asked. One of 
the children particularly appreciated the 
opportunity to speak and tell about things openly; 
to another child, it was important not to have to 
speak.

We listened to the wishes and experiences of the 
children in many ways: initially through pre-
existing mobile surveys and during the visit, 
spontaneously during group meetings, through 
conversation and through the mood dice, and 
after the group ended with mobile surveys. In 
addition, we went over this handbook together 
with the children to make sure that we described 
things correctly also from the children's point of 
view.

Spontaneous feedback was received in the course 
of activities:

When you look at the children's feedback as a 
whole, the following themes stand out as being 
the most important for them:

24

-

 

“I hope this isn't the last time we meet!”
“I drew this group because

it brings me hope and security.”

You are also listened to and supported when 
needed.”

“Everyone can be themselves and everyone has 
their own strength!”

  Opportunity to be yourself and get 
the support you need

  Meeting others with the same 
experiences and friendships

  Nice and fun activities

“Painting was fun.”
“We do things that kids like!”

“I'm not alone anymore!”
“I made a friend!”

  The children were listened to and 
could help others

“These jewellery supplies are wonderful!”

“The group is fun and nice, because we do all 
kinds of fun things, and I don't have to talk 

about anything if I don't want to. Every time I 
go home, I feel good because I know that the 

group will have fun every day.”

“I just hope that no one has to be afraid 
anymore. Child or adult.”

“I feel like my thoughts are actually important.”

“It can be fun, despite difficult things.”
“Because the group is fun and nice! I've liked 
everything. It hasn't been sad or boring at all.”

“This group is just right for children of all ages 
and kinds. You are accepted as you are. 

“There are places where you don't have to 
stress about anything. Like this group.”



The high points described by the children also 
illustrate the importance of peers, friendship, 
moments of fun, a sense of security and 
encouragement:

The children hoped for a continuation of this kind 
of group. We will meet in the future at least to 
catch up, and we will explore the possibility of a 
follow-up group. We will also evaluate the 
activities of the group together with the children 
a little later.

When compiling the developer group's feedback, 
valuable things emerged from the perspective of 
developing services, which can be utilised 
whether the development is aimed at work to 
help children who have experienced domestic 
violence, or at providing leisure time that is 
meaningful and safe for everyone.

25

“I think it was when we came up with the name 
 of this group: Walruses! That was fun.”

“We came up with it together and
everyone was like, okay, walruses.”

“I think it was when we wrote 
on the little slips of paper

what we hope will happen to us someday. 
One member of the group wrote

that they would like to live with me.
I thought it was really nice to hear.”

“I made a friend!”

“We made those heart-shaped boxes.
Decorated them. And inside them

were good things about us.”
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The idea behind setting up the developer group 
was to gather the perceptions and thoughts of the 
children about what they thought was important 
in helping children, and to take them forward. At 
the end of each group meeting, we told the 
children about the things we had learned from 
them. We tried to keep the words used by the 
children in our notes so as not to over-generalise. 
We also looked at photos of the children's works 
after group meetings to learn more.

We aim to explore the possibilities of continuing 
such group activities in the future and to try to 
make it so that the importance of the group 
according to the children could influence future 
financing decisions.

We showed the children materials made based on 
the group – such as a video and the manuscript of 
this book – and we discussed with them who 
should see them. The children were given the 
opportunity to suggest changes and to clarify 
things. We also wrote a letter to the children, 
summarising the main lessons of the group. This 
letter was sent to all the children. We will also give 
the children copies of this book and other 
produced materials and tell them where they 
have been distributed.

We want the adults who work with children to 
stop and check with all children that they have 
someone in their life who they can tell everything, 
a place where they feel light and things that bring 
them joy. From the children's point of view, these 
are the key things that strengthen hope and 
security.

The children feel it is especially important to 
communicate the lessons learned in the group to 
important adults in children's lives, such as their 
parents and the adults at school. Based on what 
we have learned from the children, we have 

created summaries, such as the Tool of Hope and 
Security, the Checklist for a Successful Meeting 
and the ABC for Development with Children, 
which we will disseminate to professionals who 
deal with children through materials and training.

We also want to make sure that the adults who 
develop services and activities take into account 
children's desire for stress-free leisure time 
where they can meet children with similar 
experiences and do things they enjoy.
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The importance of siblings and friends was also 
great. Siblings and friends were also told things 
that were not shared with others. It was 
important that a friend is someone who they do 
not have to pretend with. A friend is someone to 
whom they dare and can talk about violence, for 
example, without the friend leaving them. Apart 
from one child, everyone felt that they had at least 
one friend. Even the child who did not name any 
friends spoke of having made a friend in the group. 
Many of the children also shared experiences of 
being bullied at school or online. The children said 
that being bullied online feels just as bad as in real 
life.The lessons learned can be summarised as 

follows:

In services, the children had met employees with 
whom they could establish a relationship of trust 
and to whom they could talk about almost 
everything. For the children, it was important to 
know that the employee is there for them; it 
reinforced their experience of being able to talk 
to the employee about everything. This not only 
supports the appointment of personal case 
workers for children, but also, according to the 
experience of employees, allows them to focus on 

the child and keep the child in focus. School 
nurses and teachers can also be listening adults in 
the child's life.

In terms of tasks and questions, we tried to be 
transparent so as not to pre-establish the theme 
of hope and security from an adult perspective to 
only touch on certain issues.

1. People and animals who give encou
ragement and comfort and can be told 
everything

-

The children of our group told us verbally and 
through their works of art that it is important to 
be able to talk about everything with a reliable 
adult who is present and whose existence they 
can trust. A reliable adult was found in many of 
their homes, and the importance of mothers as 
listening adults came up in our developer group. 
Many had a complex or broken relationship with 
their fathers, but relatives were mentioned as 
other listening adults.

In our developer group, the central theme was 
hope and security. The children also talked a lot 
about things that bring them joy or make them 
feel better. There was discussion on

1. people who give encouragement and can be 
told everything

2. places where they do not have to be stressed 
or afraid of anything

3. activities that bring them joy or make them 
feel better.

Many considered it important that the group gave 
the opportunity to meet peers, i.e. children with 
the same experiences. It brought a special 
connection and narration mode which would not 
have existed if the shared experience had not 
been known. In the children's view, such groups, in 
which children can meet others who have 
experienced similar things, reduce feelings of 
loneliness.

The children also had experiences of rejection, 
unsafe adults who are not on the child's side, and 
adults who are sometimes safe and sometimes 
frightening. The importance of a lasting and safe 
relationship was emphasised in the children's 
dreams, which they shared cautiously or through 
artistic expression. 



The children also thought that adults who give 
encouragement and recognise the child's 
strengths are important.

The children of the group were united by having 
or having had a pet that brought them joy, comfort 
and security. Petting an animal feels nice, the pet 
can lick away tears or defend you if strangers 
come too close. Animals were described as 
reliable companions with whom no pretences are 
needed. Pets shared both good and scary 
moments with the child and eased feelings of 
loneliness.

The children talked a lot about love and 
friendship. They wanted more of them in their 
own lives, but also more widely in the lives of all 
people. They also wanted to share them with each 
other through caring actions. The children said 
that love and friendship can be demonstrated by 
small deeds. A parent can ask the child how they 

are, play with the child, tell the child that they are 
important, and hold them. Employees are 
remembered for smiles and warmth, and for 
taking the child into account with treats or small 
gifts. These moments gave the feeling that the 
employee cared. Teachers are remembered for 
encouraging words and for asking if everything 
was all right if the child looked tired or sad or was 
alone.

The children said that they were in contact with 
their loved ones in many different ways, and 
remote contacts were also important:

The children spoke for talking about even difficult 
things. Talking can be nerve-wracking, but it is 
worth it, because if you do not tell,

Children have the right to receive affection. Small 
caring acts – even from employees – inspire faith 
in that there are good things in life that will carry 
you even if you also experience rejection, 
violence and evil.
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“We haven't seen in person in a long time, but I 
know they're always there. We message a lot.” 

“it can change you and your life completely.”

“Everyone has a strength. It is not always the 
same, but everyone has something!”
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2. Places where you do not have to be 
stressed and can feel light

 

Many children indicated a longing for fun 
moments in their lives and places where they do 
not have to be stressed or afraid and can be 
themselves. The children often said that, in the 
developer group, they felt that they could have 
fun, did not have to stress and got to do nice 
things. The children also had positive experiences 
with services they received that enhanced their 
sense of security.

According to the children, it is vital to remember 
the importance of fun moments, both in creating 
meaningful leisure time for children and in helping 
children. If the child is there to deal with 
experiences of domestic violence, it is important 
that this is done in a way that is meaningful and 
safe for the child. According to the children, fun 
and meaningfulness are increased when an adult 
plays and maybe acts silly with the child. The 
children also talked about materials and 
equipment, such as toys, cards, nice things in the 
room and craft supplies.

At the time of the group meetings, for many of the 
children, home was already a safe place where 
they did not have to be afraid, but not for all of 
them. The shared dreams of many of the children 
and parents included a safe home. In a safe home, 
they do not have to be afraid and everyone gets to 

be themselves. The children repeatedly said that 
when they were frightened by violence at home, 
they resolved the situation by going out. A home 
where you have to be afraid makes you feel bad. In 
addition to a safe home, the children wished that 
their home would be clean, or at least not terribly 
messy. A room of their own, a yard and room for 
pets were also desired by many of the children.

Nature also featured in the children's artworks. 
When we talked about things that give hope and 
security, the children drew the ocean, an autumn 
landscape or a sunset.

The children said that they benefited from the 
individual support they received and that they 
found the methods of helping work meaningful. 
This is not a given in service encounters, and 
reflecting on it is therefore extremely important.

The children also described a variety of other 
activities that made them feel good or gave 
comfort at a difficult time. For example, one child 
thought kicking lumps of snow in anger was a 
good solution to avoid kicking animals or other 
people.

Our group of children shared an interest in 
working with their hands and art. It was natural 
for them to answer our questions, for example, by 
drawing, painting or moulding clay. The children 
were happy to have good tools. The children said 
that they would often draw, paint or listen to 
music at home, too, when they felt bad or unsafe, 
but also in happy moments.

3. Things and activities that bring joy and 
comfort
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who

where

right not
to be afraid

right to
be yourself

right
to play

right to feel
you are good

right to
receive help
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  Do not be afraid to ask the child or see the child.

  You can show consideration of the child with small gifts and snacks and by giving them 
access to good tools.

1. Notice and pay attention to the child

  Make the child feel better. For example, you can ask if they want to tell you their troubles, or 
if they want to suggest a game.

  Go along with the child's suggestions.

4. Play and remember joy

  Get to know the child so you know what they are like and what they need.

  Tell the child that you are there for them.

  Never force or pressure the child to talk. There are many ways to communicate, and silence 
must also be allowed.

  Note the child's initiatives. If it is difficult for the child to say what they want, offer 
alternatives.

3. Make sure the child is not afraid, and do not be afraid of the child!
  Ask the child if they feel safe.

2. Proceed at the child's pace

  Be honest and worthy of trust. Trust comes from getting to know each other and through 
actions.

  Do things with the child that the child likes.

  Remember that each child is different and everyone has their own strengths.

  Play, look at cards or do crafts.

  Give the child the opportunity to experience joy and lightness at the meeting.

  Look at the child and smile at them. 

  Give the child information, ask them what they want to know, and make sure that they 
understand.

  Remind the child that they are allowed to tell you about everything. Explain that talking can 
help.

  Encourage the child.

  Tell the child about the rights of the child and what can be done if they are not realised.
  Create a safe space for the meeting. Relax, take your time. Ask the child if there is anything in 

the space that disturbs them.
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“They always asked me how I was doing. Then we usually played.” 
“I knew I could talk about everything here.”

“Knowing that mum was also getting help was a relief.”

“You can talk, but you don't have to.” 
“We were playing and then at some point I realised

“An adult can suggest something to the child

that I told them almost everything.”

“You can't talk if you're afraid!”

“They smile at children and encourage them.”
“I've had good experiences with my mum, that I can trust her. 

“The adult joined the game!”
“I remember the bunny house we always used to play with!”

and then the child can say what feels good.”

I don't know if I could trust anyone then.”
What if I didn't have one?

“It makes you feel like you can trust them.”
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 Provide support and encouragement to tell 
about things in many different ways. Telling 
things through art and externalising through 
imagination are effective methods. Remember 
that words may be more relevant to you than 
to the child. In most cases, telling can make the 
child feel better, but it must also be accepted 
that telling can be too painful. When the 
children in our group looked at the pictures 
made by others, they showed with silent looks 
that they understood what the picture was 
about. Words are not always necessary.

 From the beginning, invite children to come up 
with ways to develop things together. Do not 
predefine structures and methods too tightly. 
It is the responsibility of the adult to create a 
safe environment and to be patient in listening 
to children in matters that are important to 
them and in ways that matter to them. Openly 
getting to know each other provides a good 
basis for joint brainstorming and planning.

 You can take initiatives and make plans, but 
always be prepared to give them up. Give the 
children the freedom to act in many different 
ways within the tasks. Also note the children's 
different ways of taking initiatives and 
participating. Allow the children to influence 
how the activity really turns out.

We have learned a lot about developing together 
with children. The most important lessons we 
have learned are listed below.

 Never force a child to talk or participate. The 
child is not an information provider for the 
adult.

 Participation and communication must be 
voluntary, safe and self-motivated for the child. 
It can sometimes be difficult for children to 
refuse the suggestions of adults. It is the task of 
the adult to create opportunities for the child 
to refuse or withdraw, whether it is a question 
of participation in development activities or 
performing an individual task. The adult must 
also support the child's ability to regulate their 
emotions.
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 A familiar place and an established trust in the 
adult make it easier to share and participate. 
When planning to consult children's 
experiences and views in support of the 
development of services or decisions, it is 
good to think about whether there is already 
someone who the children trust and a place 
that would feel safe for them.

 The large role of children in the brainstorming 
of development activities did not reduce the 
role or presence of adults in the group. The 
adult was very intensely present, which was 
reflected in fatigue after the group meetings. 
As adults, our most important task was to 
create a space in which everyone could 
express their thoughts safely. It is also the duty 
of the adult to stabilise situations when the 
child's sense of security or of well-being 
deteriorates. In addition, adults must provide 
information to the children, compile the 
information generated by the children and 
make it visible to the children.

 Changes in a child's life can happen quickly. It is 
important to take this into account when dealing 
with children, including in developer groups. As 
we know, in life, things never stay unchanged or 
are fully dealt with. The work must always be 
safe, even if the child's life changes in such a way 
that the feeling of safety is undermined. The adult 
has a responsibility for this. Children with 
distressing things happening in their lives also 
have the right to be heard, but particular 
attention must be paid to safe meetings. It is 
about supporting the child's self-regulatory 
capacity, respecting the pace of the child, and 
providing concrete help and protection.

 The adult must give answers to the questions 
weighing on the child's mind and be quick to 
stop and listen. The adult must explain why 
things are done, what they affect, and what 
kind of rights the child has. The adult must 
speak honestly and say things in an 
understandable way. They can always ask: did 
you understand at all what I was talking about 
or what the task was about?

 Joy, play and fun are important things that 
should not be forgotten or played down in 
development, but instead should be part of it. 
Some children thought discussions were 
important, but if there were only discussions, 
they were usually found a little boring or 
distressing. The risk in the activities of the 
violence-themed developer group is that the 
work may become too exhausting and 
burdensome for the child.
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Developing with children results in joy. Delight. 
Ensuring children's participation and involving 
them in development is ultimately no more 
difficult than this. We are left with a concrete 
handbook that will help to set up developer 
groups with children in the violence work of the 
Federation of Mother and Child Homes and 
Shelters – groups that can be used to offer many 
children the opportunity to belong to a group, to 
use painful experiences for something good, and 
to be seen, heard and liked. The information 
children can give in a group is like a treasure 
discovered together. If we develop service 
encounters (that silly expression), that is, our 
meetings and activities into something that 
children think helps, they probably do help. We 
have a lot of work that needs the touch of a 
children's developer group.

The rights of the child are the starting point for 
our organisation and for many other actors. The 
child skills of professionals should be supported 
and strengthened, as this will also have a direct 
impact on strengthening the realisation of 
children's rights in society. We are ready to 
disseminate the message the children told us: 
children know and can, and it is worth asking 
them questions about the development of 
professional practices in helping them and about 
advocacy work. If we do that, we will be better 
able to help children.The operations of Save the Children Finland have 

been developed with younger children, for 

example, by holding co-creation days in different 
functions, collecting feedback from children in 
many different ways and asking about their 
experiences during services. We are familiar with 
children's group activities, so the lessons of this 
handbook about developing with a group of 
children are our next step.
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We brought together a group of children between the ages of 7 and 12 who had 
experienced domestic violence. The children told us where they had found hope and 
security in their lives. The core of this publication are the lessons learned from the 
children and the journey travelled with them. The publication is suitable for all adults 
who want to learn from children and help children.


